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Abstract: The proposal of the new curriculum reform has not only promoted the reform of subject 
education but also put forward new requirements for mental health education, which requires teachers 
to communicate with students on an equal basis in the mental health classroom to facilitate the 
smooth progress of subsequent teaching activities. In other words, the proposal of the new curriculum 
reform has brought about certain changes in the teacher-student relationship in mental health 
education, making the classroom shift from "teacher-centered" to an equal and open "teacher-student 
mutual subject", with the aim of promoting the common growth of teachers and students. Based on 
this, this paper takes colleges and universities as an example to analyze the teacher-student discourse 
in mental health classes. 

1. Introduction 
The classroom is the main battlefield for teaching activities in any subject, and to further 

implement the teaching plan in the classroom, dialogue between teachers and students is needed as a 
medium. It can be said that the words spoken between teachers and students in the classroom, to a 
certain extent, determine the implementation of the teaching plan, the quality of the teaching 
activities, and the final teaching effect. As a psychology teacher, one should be good at listening to 
every student's voice, breaking the limitations of previous psychology classes, becoming a "friend" of 
the students, gaining their trust, and creating a more equal teaching environment. 

2. Analysis of the teacher-student conversation wheel in the psychology class 
Dialogue and interaction between teachers and students are important components of classroom 

teaching activities. The purpose of conducting mental health classroom teaching is not to teach 
students theoretical mental knowledge, but to help students relieve their mental stress and solve their 
actual mental problems, so as to ensure their physical and mental health development. However, if 
mental health teachers still focus on themselves and adopt the monologue teaching mode in the 
classroom, it will lead to a lack of effective interaction between teachers and students in the classroom, 
making it difficult to fully realize the educational value of mental health classes. While teachers and 
students are the main subjects, conducting classroom teaching in the form of dialogue can not only 
effectively address the limitations of the traditional classroom teaching model, but also enable 
teachers to fully grasp the most genuine psychological thoughts of students, discover their 
psychological problems, so as to solve them more specifically, and guide students to think critically 
about themselves, avoiding the situation of perfunctorily dealing with teachers[1]. 

2.1. Analysis of the start question wheel 
In mental health classroom teaching, the dialogue between teachers and students often begins with 

a question wheel, which mainly consists of two aspects: the initial question and the processing 
question. The initial question is the first question that can lead a conversation between the student and 
the teacher. It has the following basic characteristics: First, the teacher raises the question, then guides 
the student to discuss and answer based on the question, and when the student finishes answering, the 
teacher summarizes and then raises a new question again. In this process, there is a probability of 
multiple triggers for the teacher's responses to multiple students, such as when the teacher asks a 

2025 International Conference on Modern Education, Psychology and Social Development (MEPSD 2025) 

Copyright © (2025) Francis Academic Press, UK DOI: 10.25236/mepsd.2025.016114



question related to "methods for shaping a sound personality," for example, "How do you understand 
a sound personality?" or "How to shape a sound personality?" This will prompt many students to 
discuss[2]their own ideas based on the question. 

2.2. Process the analysis of the question wheel 
Processing questions mainly refer to the new round of follow-up questions that the teacher initiates 

after summarizing the student's initial answer to the question. The follow-up questions raised by the 
teacher can be either explanatory or verifying questions to the initial question, or secondary 
exploratory questions that can fully guide the students on the topic of this lesson. For example, in the 
opening question of the lesson, the core is the surface meaning of the topic of the lesson. The 
follow-up question that the teacher may ask could be: "What do you think are the usual behaviors of a 
person with a sound personality in daily life? What can be considered a sign of a sound personality?" 
Such questions can lead students to a state of discussion again. It can be seen that throughout the 
process, although the teacher is in the dominant position and has absolute initiative in initiating the 
topic, the depth of the student's discussion is also increasing in this process. In the 
question-and-answer session between teachers and students, not only can the teaching atmosphere be 
effectively improved, but students can also be more actively involved in the classroom dialogue to 
meet the relevant requirements of the new curriculum standards. 

3. Psychological analysis of teachers' and students' discourse and behavior in class 
To maximize the value of teacher-student discourse in a psychology class, it is necessary to ensure 

that the dialogue between teachers and students is in a specific context. Everyone is an independent 
individual with their own thoughts, and when people are driven by implicit mental activities, they will 
express their thoughts in the form of explicit behaviors in the classroom. In other words, whether it is 
a teacher or a student, the specific manifestations of their explicit behaviors are influenced to varying 
degrees by their implicit mental activities. When the mental activities of the teacher and the student 
are relatively complex, it will lead to the occurrence of dialogue between the teacher and the student 
in the psychological classroom, such as interruptions and repetitions of words. The occurrence of 
either situation will affect the subsequent teaching activities, and this influence can be both positive 
and negative. However, this kind of discourse behavior in the psychological classroom has never 
received enough attention. Therefore, it is of great significance to study such teacher-student 
discourse behavior in the classroom. Teachers should deepen the analysis of the implicit mental 
activities that affect discourse behavior and expand the positive impact of discourse behavior. 

3.1. Interrupting behavior in discourse 
In a psychology class, the act of interrupting is the act of one or more people interrupting others 

who are speaking in order to gain the right to speak. This situation often occurs in the class, such as 
when teaching knowledge related to "Standards of Mental Health", first the teacher explains the 
teaching content, then through relevant questions, all students will actively participate. When one 
student is responding, if another student also expresses his or her own opinion, it is inevitable to have 
a verbal interruption, and it is also inevitable to have a verbal interruption when the teacher is going to 
summarize a student's response or to advance the subsequent teaching session to ensure the order of 
the class. In addition, to correct the student's response wheel and prevent the student's response from 
being disconnected from the classroom teaching, the teacher should use verbal interruptions 
appropriately to guide the student's thinking direction and help the student sort out the train of thought 
in the answer[3]. 

For example, when learning about "Emotion Management for College Students", teachers can use 
questions to stimulate students' enthusiasm for learning, enabling them to participate more actively in 
the teacher-student dialogue and summarize the correct management methods, such as expressing 
emotions appropriately and facing up to their own psychological problems, etc. But by summarizing 
the students' answers, it can be found that the students' answers have gradually deviated from the 
topic of this lesson. If left unchecked, it will not only affect the subsequent teaching activities but also, 
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to some extent, affect the students' cognition. At this point, the teacher needs to interrupt the students' 
words and lead them back to the correct way of thinking. In this regard, the teacher can guide based 
on "what are the manifestations of good and bad emotions, and what are their advantages and 
disadvantages respectively" to ensure the achievement of the teaching objectives of this lesson[4]. 

3.2. Repetitive speech behavior 
In teacher-student conversations, teachers should attach importance to building learning 

communities and conducting teacher-student interactions based on the teaching content, and in this 
process, discourse repetition will naturally occur. The act of repeating words is not only the basis for 
ensuring the subsequent teaching dialogue but also helps to deepen students' understanding of the 
problem. The main manifestations of discourse repetition are that students repeat all or part of the 
teacher's question, or the teacher repeats the student's answer. However, from the current state of 
psychology classroom teaching, most of the speech repetition behaviors are mainly the repetition of 
students' answers by teachers, while students' speech repetition behaviors are relatively rare. 
Although verbal repetition can have some positive effects, if it occurs frequently, it can also have 
some negative effects. 

For example, when teaching the lesson "The Sources of Stress in College Students", usually after 
the teacher explains the relevant knowledge, they will guide the students to recall the knowledge they 
have learned in this lesson. During this process, the students will have some repetitive behavior, and 
the goal of this behavior is to help the students deepen their understanding of what they have learned 
and to help them face the stress. But what teachers need to pay attention to is that without the teacher's 
guidance, students tend not to take the initiative to repeat their words. In this regard, teachers should, 
before formal teaching, scientifically and reasonably determine each teaching link to grasp the 
appropriate timing for the occurrence of speech repetition behavior, thereby breaking the enthusiasm 
and autonomy of students to carry out speech repetition behavior. Another manifestation that can 
deepen the negative effects of discourse repetition is that during the teaching process, the teacher 
constantly repeats conceptual knowledge to help students fully grasp the key knowledge of the lesson 
and asks students to memorize it. Under such circumstances, students will naturally find the 
classroom conversation dull and uninteresting, making it difficult to achieve the teaching objectives 
of this lesson, and it will also affect students' enthusiasm for learning and the normal progress of 
subsequent classroom teaching content. Therefore, in the psychology class, teachers should pay 
attention to the behavior of speech repetition and try to eliminate its negative effects[5]. 

4. Analysis of the discourse structure between teachers and students in psychology classes 
In the process of psychological classroom teaching, the learning community between teachers and 

students should be actively constructed. The establishment of such a community helps both sides to 
share growth and progress, and the foundation of all this lies in the effective design of teaching 
content. To enhance classroom engagement, it is necessary to abandon the traditional one-way model 
of knowledge transmission, encourage students to actively participate in teaching activities, and 
promote the two-way exchange of information and emotions. This will not only enhance students' 
awareness of active learning but also help them build their personal knowledge system better. "[6] 

4.1. Teacher-led discourse structure 
In the traditional teacher-centered classroom dialogue model, the teacher is the leader of the 

conversation, and the basic process is the teacher asking questions - the student answering - the 
teacher evaluating. Specifically, the teacher first poses a question, then the student answers it, and 
finally the teacher evaluates the student's response. In this pattern, the teacher has full control over the 
rhythm and order of the conversation, including deciding who will speak and when. When the student 
finishes answering, the turn of speech returns to the teacher. Due to reasons such as the teacher's 
personal preferences, some students may be frequently called on to answer questions, while others 
may have few opportunities to speak, resulting in some students becoming marginal figures in the 
classroom. This way of teaching can lead to a dull classroom atmosphere, limits interaction between 
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teachers and students, and is not conducive to the formation of an open classroom atmosphere. Some 
discourse analysts believe that this model of classroom dialogue not only promotes the imparting of 
knowledge but also enhances the teacher's authority in the classroom. However, some experts hold a 
different view, arguing that in this model, although knowledge is passed from the teacher to the 
student, the teacher still dominates the entire teaching process, while the student merely passively 
receives the information and cooperates with the teacher's teaching activities[7]. 

4.2. The proposal of the new curriculum reform of the teacher-student community classroom 
dialogue structure has greatly emphasized the dominant position of students and their 
important role. 

In the teaching process, teachers should not only give full play to their guiding role, but also 
actively guide students to take the initiative to participate in classroom activities, transform students' 
previous passive dialogue, and encourage students to adopt more active and proactive exploratory 
learning methods. This change has also contributed to an improvement in the structure of 
teacher-student dialogue in psychology classes. In the teacher-student community classroom dialogue 
structure, the process is initiating one response one feedback, which, although seemingly similar to 
the above dialogue structure, the only difference is that it is no longer teacher-centered, making it 
possible to build a more equal and harmonious teaching environment. 

For example, when explaining knowledge related to "psychological hazards", teachers can start 
with specific cases and guide students to participate in the discussion. For example: "There was once 
a college student who showed normal results in all physical examinations at school. However, during 
a visit to the zoo, he used concentrated sulfuric acid to attack a black bear as an experiment. The act 
not only shocked the entire school but also drew widespread public attention. May I ask if this student 
has a psychological crisis?" Students would usually think so. At this point, the teacher needs to ask 
further how the student judged that the student had a psychological crisis. By triggering, responding 
to, and evaluating, not only is the smooth introduction of the new curriculum ensured, but students are 
also made to realize that psychological crisis is equally important as it relates to an individual's 
overall health. This process helps students correctly recognize the importance of their own mental 
health and understand its far-reaching impact[8]on individual health. Under this dialogue structure, 
good communication and dialogue can be formed between teachers and students, promoting students' 
in-depth learning and inquiry. This dialogue structure reflects the student-centered educational 
philosophy. It can be said that the dialogue between teachers and students in the psychological 
classroom under this dialogue structure not only improves the classroom atmosphere, but also 
provides favorable conditions for stimulating students' enthusiasm for learning and open thinking.  

5. Conclusion  
An in-depth analysis of the discourse and behavior of teachers and students in psychology classes 

can not only meet the new requirements proposed by the new curriculum reform, but also optimize 
the teaching of psychology classes in colleges and universities. Through the analysis and exploration 
of the discourse and behavior of teachers and students in the classroom, it can effectively improve the 
atmosphere of psychological classroom teaching, lay a solid foundation for interaction and dialogue 
between teachers and students, and solve to the greatest extent the drawbacks of the previous 
psychological classroom being "teacher-centered", which led to the solidification of students' 
thinking, thus truly achieving the common development of teachers and students[8]. 
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